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When teaching children in preschool basic reading and writing (in the 

last year of kindergarten children are taught to recognize some 
capitalized letters of the alphabet and to use these to form simple 

words like mother, father, etc.), educators always bear in mind new 
tactics and approaches to make this goal possible. In order to make 
these classes attractive for 3-6 year olds, educators use children’s 
literature. This segment of literature presents a world both familiar 

and attractive for children. In doing so, educators help children 
develop basic skills, such as social, emotional, cognitive, and 

linguistic skills. Apart from the development of children’s skills 
teachers use children’s literature as a means of discovering and 

developing language and imagination: children are given only part of 
the story, them having to make up the rest, etc. Continuing the idea all 

inanimate things such as machines, toys, dolls and so on are 
considered by children to be alive. Thus it does not seem to surprise 

the children when teachers use stories that contain magical or 
anthropomorphic elements. All the children move from this stage to a 

more realistic one, trying to connect the fairytale world with their 
reality. This is the most productive period for them in relation to 

stories and the teacher must exploit this argument when approaching 
the stories educationally. 
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Who loves stories more than children? – Taking this point of view as a basis 
of initiating children into the pre-schooling period, the educator can hope for 
a really great school success. It is a known fact that children learn more 
quickly any kind of activity if they feel attracted to it. Thus, when the 
educator tries to teach children a poem, a game, the letters of the alphabet, he 
or she should appeal to that perspective which is familiar and enjoyable for 
the children. This is the reason why educators seek out all kinds of materials 
which would make learning that much easier to the children. And what could 
be better for any 3 to 6-year old than a short story which captivates the 
child’s attention, motivates him or her and most of all is structured in such a 
manner that it is not boring. The educator can use this material as support for 
the school related information that he or she wants to teach the children. 
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Learning As a Game 
 

Approaching the learning activity as a story or as a game makes things 
easier, lightens up the spirits and actively involves the child. In this respect 
teachers at the Faculty of Socio-Human Sciences during their practice 
classes have asked their students to make up interesting and enjoyable short 
stories for pre-school children. The best bits were selected and published in a 
volume and were used as an additional material for educators preparing the 
children for the first grade and also by students who were attending and 
teaching classes for children in pre-school years. This type of story gathering 
activities has been now scheduled to take place yearly and the results of such 
actions are more than obvious. Educators have now the possibility to use not 
only their self-produced materials but also these short stories which help 
them teach basic notions such as the days of the week, the months of the 
year, fruits, vegetables, colors, activities over the year, counting games, 
means of transport, animals, the ABC, and many other activities. 

Keeping in mind the fact that stories are the best place for an educator to 
insert school information into for pre-school children, one must not forget 
that they too are in a constant change and adaptation, so an educator may use 
the classic stories but should also be opened to the new stories that have 
been developed in the later years. Thus stories including the new heroes, 
robots, aliens, should be adapted in such a manner that they can be used as 
support material for teaching the lessons. It doesn’t come as a surprise that 
alongside with educators pedagogical students are involved in lessons that 
prepare the children for the first grade. The students will have to use the 
classic methods, but they will also have to improvise keeping in mind 
several factors: first of we must always relate the lessons according to the 
development of society. One can very easily notice that children today are 
more evolved, more exposed to information than their counterparts from 
about ten or fifteen years ago. If an educator developed professionally by 
keeping up to date with the school curriculum nowadays an educator has to 
know all about the characters in the new cartoons, all about the new movies 
for children so he or she will not be taken by surprise when children mention 
various characters either from cartoons or from children’s movies. 

The 3 to 6 year old is the age when most children still believe in fairies, 
in dwarfs, in Santa Claus, in elves and all the characters that can be found in 
stories. Any experienced educator must exploit this to his or her advantage 
and “beat the iron while is hot”. There is no better time to involve story 
characters in learning than at the age when children see them as real life 
people, this period being the time when even flowers have a soul, a mind and 
a voice of their own is the best time to integrate the school information into. 
Alongside story-telling educators use short theatrical plays, songs and role 
playing in order for the children to better retain the school information. 

The fact that children are brought forward and that they interpret different 
characters, the fact that they come before class and recite poems or talk 
about things that happened to them during a week-end or during the holiday 
makes them have more confidence in themselves and casts away any fears or 
inhibitions that they might have, the worst being the stage fear. 

In the schooling process the educator is the one that builds the first lair of 
the child’s future intellectual foundation, therefore this stage should be 
approached with maximum attention. 
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Stages of The Story 
 

This chapter refers to the fact that any educator must adapt the stories, he or 
she uses when having lessons with pre-school children to their age, in this 
order a three year old will listen very attentively to stories about flowers, 
tiny animals, elements of nature, while a six year old will need something 
suited to this age. The educator must thus, adapt the stories to each older 
generation. If a three years old need a lot of attention and care from the 
educator, he or she being the one that must keep the children constantly 
involved in new activities, a six year old can be dealt with in a slightly 
different manner. The educator can now establish some parameters for the 
children to work with, set the course for the children and let them use their 
imagination. The educator will give information when asked and be 
moreover mediator in class than a leader of action. Elder children retain 
things more easily, can be assigned roles and can be involved in more 
complicated actions. At this stage stories occupy only a small percentage in 
the learning process, being the starting point for any activities that the 
educator enterprises. 

 
A B C As a Game and Then As a Responsibility 

 

As mentioned before the educator must involve the children in actions that 
they can and will gladly cope with, and only after creating a learning rhythm 
can he or she impose certain rules and regulations on the child. What starts 
as a game and as an easy thing to do must develop into intricate activities, 
slowly but surely preparing the child for the first grade. 

The ABC comes first in separate letters, and only in lines, curves, dots, 
and other different signs. After the child masters them the educator teaches 
him/her to put them together and form capital letters. Only later these letters 
are used to form words that denote an immediate reality for the child: 
parents, familiar animals and objects, colors, etc. 

In the latter part of kindergarden things start to be taken “seriously” and 
the educator involves children in learning activities that resemble those in 
the first grade. 

The last pre-school level must and is seen as a preparatory level for 
children to better integrate in the first grade. Some of the activities specific 
to the first years of kindergarden loose their importance the accent being 
now on writing, and reading. Children will learn the letters of the abc, will 
learn to count up to twenty, and the rules of clear and grammatically correct 
speaking. 

 
The Research Project 

 

All these theoretical information serves as a background for the students of 
the Department of Educational Sciences so that they can form skills and 
abilities, if desiring to become future educators. If at first these students’ 
involvement in the teaching process was only as observers they were then 
directly involved with pre-school children. They were given indications 
regarding the teaching process up to a certain point, being let “on their own” 
– this means they would have to use the existing materials in their own 
manner, but also make up new material suitable for the children’s age. 
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Research Objectives 
 

The study aims to identify: 
� the study of children’s literature influence the intellectual 

performances of the children in the first grade, who attended 
the pre-school group where we used literature for almost 
every activity. 

� determine whether the strategies and learning styles are 
activated between a number of preschool children, using the 
children’s literature  

� change the children’s attitude towards the realities of the world. 
� make the children respect the books and respond to the 

educator’s methods.  

 
Hypothesis 

 

The intensive and inter-disciplinary use of children’s literature (stories, fairy 
tales, poems, anecdotes) in pre-school education improve the attitude 
towards books and lecture and the school performances in the early school 
years and presumably, later on. 

 
Design of The Study 

Method 
 

The study took place at the Liceul Pedagogic N. Bolcas of Beius, Bihor 
County, during two school years: 2009-2010 and 2010-2011. The sample 
consisted of a number of 60 children. The experiment involved a total 33 
girls and 27 boys, as follows: 

a. 30 children from the preparatory group (who will attend the first 
grade in primary school next year; 

b. 30 primary school pupils from the first grade who used the 
literature for children for their intellectual development during 
pre-school years. 

 
Tools 

 

Handouts, books with stories, fairy-tales, poems, anecdotes, songs, drawings 
and even toys, and especially materials invented and manufactured by the 
students. 

The design of the study was coordinated by the author of the present 
paper in collaboration with the educator and respectively the primary school 
teacher of the classes studied in this experiment, and also with the students 
who attended practice in these classes. We should mention that these 
students have two specializations: pre-school and primary school teachers. 

The primary school pupils from the sample benefited the previous year, 
while attending the preparatory pre-school group, of an extended curricula, 
through the intensive and interdisciplinary use of the children’s literature. 
Through intensive use we understood to use the children’s literature in all 
the activities developed in the class and contained in the curricula. We also 
encouraged the pre-service students (the students from the Department of 
Sciences of Education) to invent, design and manufacture there materials 
necessary for the classes they had to teach. 

The inter-disciplinary was expressed through the use of the elements 
from the children’s literature in other activities. Examples: Snow White and 
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The Twelve Swans in the mathematic activity of learning the numbers; the 
story of the Three Pigs, The Little Red Hood, legends, songs at the activity of 
Studying the environment, The legend of the Easter, during the festivals 
organized with this occasion. The inter-disciplinary activities helped the 
children get a better perception of the world, and developed their taste for 
lecture, which started to be required by the sample groups children more and 
more. 

Children from the preparatory pre-school group follow the same regime 
as the one followed by their colleagues presently in the first grade. The 
initial, summative and formative evaluations were applied to the first graders 
by their teachers in order to evaluate their results. 

 
Results and Discussion 

 

We insisted on having a special bookshelf for the books we used during the 
classes and children were allowed to use the books if they wanted to and 
everyone could see the care with which the books were treated. 

Classes became more interesting when the teacher and the pre-service 
students started to use a story or a tale for every activity and it was fun when 
invented stories were used. When we repeated the numbers we could use 
successfully Snow White, The Twelve Swans, The Brave Tailor, etc. We 
could use legends from the Romanian folklore when we had the lessons 
about water – rivers, oceans, etc. 

The use of literature in almost every domain of activity made the children 
love the books and they enjoyed every moment when reading a story, or 
telling a legend, which the started changing. They started inventing 
themselves their stories trying to emphasize the positive characters and 
deeds. They started developing the difference between good and evil, ugly 
and beautiful, to admire the heroes, their strength, their generosity, their 
kindness. In the same time the children observed the negative side of 
characters, starting to make judgments, avoiding making them models of 
life. 

The pre-school children developed their vocabulary with new words, 
which they used correctly or not, and from a group of 30 pupils in the first 
grade none failed to read and write during the first primary school year, they 
also speak correctly, fluently and have a rich vocabulary. 25 of them have a 
small personal collection of books and spend less time in front of the 
computer. One comes from a mono-parental family and four of them come 
from very poor families so the conclusion may be the fact that they do not 
have enough financial support to afford a collection of books. Their results at 
pre-school are good and very good. From the disciplinary point of view they 
choose to copy the characters they heard or learnt about and they behave 
themselves and their preferences were one hundred percent bound to positive 
characters. 

The other group from the first grade is a little different. There are 
children coming from the villages around our town and they came knowing a 
lot of stories and fairy tales told by parents and grandparents. They 
completed our activity and we could notice that besides the fact that they use 
the vocabulary acquired, very well, they write and speak correctly and 
fluently, they enjoy playing the characters from the fairy tales in different 
situations. These characters have become their examples and their 
imagination and creativity helped them in activities like charging a part of 
the story, giving another end to it, re-telling, even mathematical activities. It 
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is obvious that they have support in their families, that they enjoyed the 
encouragement of at least one member of their families. 

Of course, we should not avoid the scientific explanations but the pupils 
who attended the first grade and were part of this study speak more fluently, 
have a rich vocabulary, communicate spontaneously and even write more 
correctly and what is important, they developed a passion for reading, but 
what we enjoy the most were the children’s questions “why?” and “what?” 

 
Conclusions 

 

We can conclude the hypothesis is valid. The evaluations: initials, 
summative and formative applied to the first graders showed the following 
results: the children have a richer vocabulary that use in written and oral 
expressions. The imagination, creativity and also, the richness of the 
vocabulary are reflected in their behaviour, in their school results. 

At the preparatory pre-school group, following the described activities, 
the children show a greater respect for books, meaning they take better care 
of them and don’t vandalize them any more and the moments of lecture by 
the teacher are followed with enthusiasm and pleasure, even more they try to 
invent their own stories encouraged by the educators. 

The love for book and the later leaning outcomes depend of many 
psychological and social variables. As a result of the study I conducted, that 
followed the evolution of the school children and pre-school children, I 
consider that the extended use of the children literature in the activities 
contained in the curricula was proved to be useful in stimulating the respect 
toward the book, in improving their language and intellectual performances, 
in fact in all the domains of their life. 


